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Furman University
• 2,700 undergraduates

• More selective

• Founded in 1826

• Private, independent, liberal arts college 

located in Greenville, South Carolina



Track throughout 
student’s time at Furman

• HIP Participation 
• Engagement level
• Actual Impact

• Learning/Growth

Furman’s Strategic Vision: 
The Furman Advantage (TFA)

Note: ELEs = Engaged Learning Experiences = HIPs



Engaged Learning Experiences

Internship ResearchStudy Away

Description of Experience

Expected/Gained Impact & Growth

Kuh’s Elements of Engagement (2008; 2013)

Participation



Assessing The Furman Advantage

Reflective essays associated with ELE

Reflective Writing

Surveys

Engagement Checklist

Pre-ELE Survey

Post-ELE Survey

Note: ELEs = Engaged Learning Experiences = HIPs



Engagement Checklist



Modeled Impact Probabilities based on ELEs students reported 
having on the Advising Checklist – and either chose as the most 
impactful or not.



Pre-ELE Survey

ELE Details
• Date, location, supervisor/mentor

• Through what resource(s) did you obtain this experience?

• Barriers to participation

Expectations for Impact
• How do you think you will perceive the impact of this experience 

in retrospect? (Little or no impact to Life-changing impact)



Pre-ELE Survey (2018)

Expectations for Growth in Key Areas
• Critical Thinking 

• Communication  

• Collaboration

Elements of Engagement

• Amount of interaction with: mentor/supervisor, peers, others with 
ideas, backgrounds, and experiences that were different from yours

• Frequency of substantive feedback from a supervisor or mentor?

• How many presentations have you made?

• How many hours a week did you spend on this experience?

• Measures of effort, interest, motivation

• Reasons for engaging in experience (e.g., preparation for grad school)



Post-ELE Survey (2018)

ELE Details

Elements of Engagement

Reflective writing

Expected Growth in Key Areas

Evaluation of ELE



Pre-ELE Survey

Post-ELE Survey

Pre-ELE and Post-ELE Survey Item Structure
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1% 5% 30% 64%

Post-ELE Evaluations

Pre-ELE 
Expectations
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Thinking back to your college 
education, choose an experience 
that you believe was particularly 
impactful. 

Describe the experience and nature 
of the impact to the person next to 
you.

Active Learning Exercise



Categorizing ImpactCategorizing Impact



Quote from a student’s reflection:

It is incredibly important to realize that the rest of the 
world does not necessarily think the same way, live the 
same way, or experience the world the same way as you 
do and while keeping this in mind, it’s also necessary to 
realize that those differences don’t equate to wrongness, 
or mean that coexisting or collaborating with others of 
another ethnicity is an impossibility.

Which category is this sample closest to?

1. Evolving a world view

2. Finding a purpose

3. Developing interpersonal skills

Categorizing Impact



New ideas to take home

1. Ask students how they perceive the impact of ELEs
• Given results of varying levels of impact, what are ways to 

improve the lagging ELEs? Can you identify reasons why some 
are lagging?

2. Post-ELE surveys can link to pre-ELE surveys, to remind 
students what they expected

3. What student brings to the ELE (e.g., their mindset and 
expectations) matters.  Consider the interaction of student x 
ELE 

4. Classifying student reflections can associate portions of 
writing with outcomes of interest (classifying impact) vs. 
assigning overall score using rubrics 

5. Ask colleagues what was impactful about their undergrad 
education. What do they say?

Take-home lessons



Questions? Questions?

For more information: 
Dave Eubanks: david.eubanks@furman.edu
Suzanne Klonis: suzanne.klonis@furman.edu

mailto:david.eubanks@furman.edu
mailto:suzanne.klonis@furman.edu
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